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Executive Summary 

 
This report was commissioned to provide an analysis and evaluation of Project 
Umeed, which is an endevour to create “Hope” for the underprivileged. It is a grass-
root Montessori based ECD programme for the 3-6 age group that aims to provide 
age appropriate facilities, sustainable recourses and encourage active parental 
involvement in classroom settings. 
 
Background of the Project 
 
In 2007 the initial idea to set-up a scholarship programme for the rural community in 
the Khyber village in Hyderabad, Sindh was launched. The proposal for the Early 
Childhood Development programme was developed after an MoU was signed 
between Aga Khan Education Services, Pakistan and Ibn Sina Foundation and 
Rupani Foundation (Ibn Sina later dropped out of the agreement due to its refocused 
mandate in the USA). 
 
RF has targeted 16 Community Based Schools in Sindh, which are rural based. The 
Umeed Centre pilot programme is under implementation at the Khyber Community 
Based School, where it caters to over 140 students, with plans to increase the 
number of targeted students one fold with projected replications in 2011. 
 
The Strategy for Sustainability and Replication  
 
Project Umeed’s strategy to sustain this programme is innovative and practical.  The 
main features of this structure and each strategy is briefly outlined below: 
 
The mentor programme  
The parent involvement programme  
Building capacity at the village level  
 
The Mentor Programme  
 
It is based on the premise that volunteers are: 

 recruited from urban ECD programmes 

 trained and placed to support rural based ECD programmes as mentors 

 providing teachers hands on technical support and feedback, based on 
ongoing classroom observations.  

 
The Parental Involvement Programme  
 
The Parental Involvement Programme (PIP) is a supplemental ECD programme that 
empowers mothers to become their child’s first and most influential teacher.  
PIP mentors:  

 extend their technical support;  

 offer ongoing feedback to ECD grassroots teachers of the Umeed Centre 

 share their knowledge and skills to help each teacher develop to their full 
potential.  

 
PIP has created a network and bond between the Mentors (urban) and grassroots 
teachers (rural), thereby helping to sustain Project Umeed’s level of quality. 
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Building Capacity at the Village Level 
 
The promise of the opportunity to complete their studies, be recruited into a full-
fledged ECD training programme and the incentive of joining an ECD school once 
they graduate is a step to reduce the village’s dependence on external teachers. 
This initiative has achieved a high level of success; the Umeed Centre has been able 
to sustain its teachers for over two and half years (teacher turnover has been a 
challenge faced by all Community Based Schools). Two success stories are included 
in the report. 
 
The Specific Parameters for the Evaluation 
 

 Quality and Significance of the Project  

 Effectiveness and Impact 

 Efficiency of Planning and Implementation  

 Potential for Sustainability, Replication and Magnification  
 
The Evaluation Methodology 
 
The methods of analysis and evaluation included classroom observations, review of 
school documents, worksheets for teachers, self-evaluation forms for the children 
and a questionnaire for parents, interviews with management and staff.  All 
instruments are found in the appendices. 
 
Broad Findings from the Data 
 
The results of the evaluation show that the quality and significance of the project 
cannot be denied. The programme’s impact on the community is positive. There 
have been significant and observable changes in the mindset and life style of the 
Khyber village and the surrounding areas. Before the launch of the programme, the 
enrollment of the ECD Section was about 54 whereas now the strength of Umeed 
Centre (ECD Section only) has reached up to 140 children. 
 
Another important aspect of the impact is the parents’ willingness to enroll their 
young daughters in teacher education programmes often being run far from the 
village. An additional change that deserves a special mention is that 70% of the 
parents now send a snack with their children. This has grown from a mere 5% in 
2007 when the Umeed Centre began. 
 
The impact and effectiveness of an integrated curriculum approach on the learning 
outcomes of the children in a Montessori environment was evaluated against nine 
dimensions of teaching and learning: 
 

1. Impact of Montessori Practices on Learning Outcomes and the Pilot’s 
Curriculum 

2. Personal, Social and Emotional Development 
3. Communication, Language and Literacy 
4. Problem Solving, Reasoning and Numeracy 
5. Quality of Students’ Learning 
6. School Ethos and Learning Environment 
7. Teaching for Effective Learning 
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8. Managing a Montessori Environment 
9. Assessment of Students’ Learning 

 
One of the most significant findings to emerge from the evaluation is that grassroots 
teachers are able to manage and maintain a Montessori environment in every sense 
of the word. The report analysed the observers’ comments in all nine areas and 
concluded that the efficiency of planning and the implementation at all levels was 
first rate. 
 
The second major finding came from the analysis of the Montessori Materials 
Worksheet that was completed by four teachers (100%). The findings suggest that 
the teachers have a very sound understanding of the materials in their classes, how 
they are presented/ introduced and why they are used. 
 
58 children (100%) completed the self evaluation form. This form was divided into 
the seven areas of the Umeed Centre Montessori curriculum. There were clear 
favourites in the materials that made the children “happy and sad”. However, some 
materials did not get a response at all. It can be deduced that either the illustration 
was not clear, the children were not sure of how they felt or they did not know how to 
tick an appropriate choice. A graphic analysis of the data is presented in the main 
report.  
 
The Evaluation Framework Form based on the specific parameters for the evaluation 
as set in the terms of reference was graded on a four point grading scale. These 
finding were in the light of the total evaluation experience. For all the five objectives 
the grades move between levels 2and 3, in no case, levels 1 and 0 
(unsatisfactory/unsatisfactory) was awarded. 
 
The report finds that the prospects of the project in its current position are very 
positive and the project is strategically placed and has the structure to meet its three 
main goals: 
 
1: Strengthen and support local early childhood education initiatives 
2:  Develop sustainable ECD programmes where needed 
3:  Replicate centers in other geographical areas and build capacity 
 
However, some areas of weakness require further investigation and remedial action 
by the management. 
 
Recommendations  
 
The findings of the report highlight a number of important implications for future 
practice and suggest five courses of action. The management of the Umeed Centre 
must: 

1. take immediate measures to launch a programme to improve the English 
language competence of the teachers alongside the existing training; (the  
conversion of all the teaching material into Urdu and Sindhi is already 
underway, materials are now available in all the 3 respective alphabets; there 
has been ESL training for teachers in the past and  the plan to launch both 
English and computer classes for the teachers during the summer break is 
under discussion) 

2. develop criteria for the recruitment of teachers and support staff; 
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3. explore options for quality continuous professional development courses with 
built in follow up procedures;  

4. continue the mentor programme, (the current policy, is 2 mentors attending 
Khyber for the 3 ECD teachers; the 2 mentor approach needs to continue 
even when all the 4 classes are in place simultaneously) 

5. create an appropriate large space for play and outdoor activity. Currently due 
to space issues there is no playground present. Going forward a playground 
needs to be built to meet the programmes curriculum.  

 
Project Description and Context 
 
In 2007 the initial idea to set-up a scholarship programme for the rural community in 
the Khyber village in Hyderabad, Sindh was launched. The proposal for the Early 
Childhood Development (ECD) programme was developed and a Memorandum of 
Understanding (MoU) signed between Aga Khan Education Services, Pakistan 
(AKES, P) and Ibn Sina Foundation and Rupani Foundation (RP). 
 
Project Umeed (PU) is an endevour to create “Hope” for the underprivileged. It is a 
grassroot Montessori based ECD programme for the 3-6 age group that aims to 
provide age appropriate facilities, sustainable recourses and encourage active 
parental involvement in classroom settings, for parents to become aware of their 
child’s developmental needs. 
 
There are three overarching goals for Project Umeed 
 
1: Strengthen and support local early childhood education initiatives. 
2:  Develop sustainable ECD programmes where needed. 
3:  Replicate centers in other geographical areas and build capacity. 
 
With these goals at the heart of the project RF has targeted 16 Community Based 
Schools (CBSs) in Sindh, which are rural based. The Umeed Centre (UC) pilot 
programme is under implementation at the Khyber Community Based School, (for 
details see Appendix 1) where it caters to over 140 students, with plans to increase 
the number of targeted students two fold with projected replications in 2011. 
 
As part of the pilot phase, the total renovation of an entire section of the Khyber 
School which houses the UC has been successfully completed. An expansion phase 
to provide additional customized classrooms was completed in May 2010. Significant 
measures have been taken to recruit and involve members of the local community to 
volunteer and participate during this setup phase.  
 
Teacher training preparations, enhancing the basic academic qualifications and 
customized content development are ongoing. 
 
Mission and Philosophy 
 
To the development of a new educational model which starts to redress the balance 
and bridges the chasm which currently exists between the urban and rural 
population. 
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Curriculum Statement and Teaching Philosophy 
 
There are several types of Early Childhood Education curricula that are used in 
facilitating the growth and development of today’s young children. PU implements a 
custom designed curriculum consisting of the best practices from Montessori, ECD 
programmes, High/Scope approaches all aligned to meet the objectives in the 
National Curriculum while addressing the needs of the rural populous. 
 
A brief description and the salient features of the various curricula is offered to inform 
the reader of the connections and similarities in the approaches that lead to holistic 
development  and results in a comprehensive curriculum.( see Appendix 2) 
 
Staff and management at the UC believe in quality teaching. They use a blended 
approach that is well balanced, broad and relevant; clearly underpinning the 
Montessori principles and practices. They aim to serve as a foundation stone to 
facilitate the all rounded growth and development of the rural child making them life 
long learners.   
 
Strategy to Sustain the Programme 
 
PU’s strategy to sustain this programme is innovative and practical. It is based on 
the premise that volunteers recruited from urban ECD programmes are trained and 
placed to support rural based ECD programmes. These volunteer Mentors provide 
teachers hands on technical support and feedback, based on ongoing classroom 
observations.  In addition to this the Parental Involvement Programme (PIP) is a 
supplemental ECD programme that empowers mothers to become their child’s first 
and most influential teacher.  
 
PIP mentors extend their technical support and offer ongoing feedback to ECD 
grassroot teachers of the UC. They share their knowledge and skills to help each 
teacher develop to their full potential. This creates a network and bond between the 
Mentors (urban) and grassroot teachers (rural), thereby helping to sustain the 
Umeed’s level of quality. Moreover has a lasting impact on the community. 
 
The programme, operated by a majority of women volunteers, gives the necessary 
tools and knowledge to parents in an endeavor to unleash the maximum potential of 
their children. It also serves as an incubator to cultivate and train individuals, 
particularly women, to sustain rural ECD projects currently underway in a part of 
Interior Sindh.  A unique feature of this programme is the urban-rural dynamics, in 
which women from the urban setting i.e. Hyderabad (Amynabad) use their acquired 
knowledge in ECD to replicate PIP to an underprivileged area i.e. Khyber.  
This sense of community service is at the core of the programme and ensures its 
sustainability. 
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Building Capacity at the Village Level 
 
Teacher turnover is a challenge faced by all Community Based Schools (CBSs). In 
order to help address this challenge, young girls from Khyber village, currently 
studying in Intermediate classes, were recruited into a full-fledged ECD training 
programme. They are motivated and committed to support the Khyber UC upon 
completion of their academic qualifications. Thus, once they graduate they will join 
an ECD school as teachers, which will reduce the village’s dependence on external 
teachers. It should be noted that compared to the turnover ratio among other CBSs, 
Khyber has achieved a high level of success. The UC has been able to sustain its 
teachers for over two and half years.     
 
Programme Impact 
 
There have been significant and observable changes in the mindset and life style of 
the community in Khyber village and the surrounding areas. The presence of UC has 
instilled a sense of pride within the community and overall desire to increase the 
quality of their lives in general. Before the launch of the programme, the enrollment 
of the ECD Section was about 54 whereas now the strength of UC (ECD Section 
only) has reached up to 140 children. Admissions are coming even from distant 
villages and towns, which clearly denotes a paradigm shift in the psyche of the rural 
populace. 
 
Purpose and Objectives of the External Evaluation 
 
The purpose of the evaluation was to impartially gauge the progress and impact of 
the project, as well as to receive recommendations on how to move forward. The 
overarching parameters for the valuation as stated in the terms of reference (ToRs) 
are: 

1. Satisfaction over the project’s overall purpose in terms of set goals and 
objectives 

2. Impact of the pilot on relevant stakeholders, relative to the local environment 
3. Utility of the renovated ECD center in Khyber Village, as well as the office 

space in Hyderabad and its function as a hub for professional development / 
training / support 

4. Impact of the Montessori environment and materials 
5. Impact of Montessori practices 
6. Impact of High/Scope practices 
7. Effectiveness of the pilot’s curriculum and the involvement of teachers in the 

process of its development 
8. Involvement of traditionally dormant stakeholders, including parents, 

community leaders, etc. 
9. Impact of the summer and winter training sessions and ongoing interventions 

throughout the academic year 
10. Capacity development to sustain the project in a programmatic fashion, with 

consideration to ground realities specific to the geography of the pilot 
11. Management of the project at all levels (i.e. Khyber, Hyderabad, and Rupani 

Foundation) in terms of administration and planning 
12. Utility of local partnerships and relationships involved in the project 
13. Sustainability 
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Summary of the Evaluation Methodology 
 
The evaluation process was based on two principal approaches: one to observe and 
describe the daily experiences of children in the classrooms – while the other was to 
assess and record the outcomes which ensued.  Observing the classrooms for a full 
teaching day placed a strong focus on the former, believing that children’s 
involvement in their activities, and their learning and social behaviours, would be the 
surest indicator of changes brought about by a Montessori approach. However, an 
attempt was also required – despite the short time-span involved – to assess other 
important areas. The evaluation therefore, used a variety of methods to monitor the 
children’s experience, their progress towards academic goals and other factors that 
add to the effectiveness of the project e.g. the teacher’s understanding of concepts, 
parents’ satisfaction etc. 
 
We recognize that it is not possible to be able to sort out and see all the dimensions 
of the classroom that are outlined nor will all aspects be present during any 
observation or that some aspects will not be seen at all. We know that learning how 
to "read" the Montessori classroom is difficult. However the evaluation team focused 
on what was seen and noted the evidence fairly and in an un-biased manner. 
 
The on-site visit comprised three days. 
 

Day 1 Day 2 Day 3 

February 9, 2011 February 10, 2011 February 11, 2011 

 orientation   

 meeting with  
management and staff  

 a visit to the Khyber 
village  

 a round of the UC, 
and facilities  

 meeting with the 
teachers, a detailed 
review of documents 
that served as sources 
of evidence 

 classroom 
observations, 
feedback sessions 
with teachers  

 discussions with 
management  

 a second review of 
documents in the light 
of the observations 

 detailed discussion 
with the management  

 a third extensive 
review of the 
documents 

 
The evaluation team comprised four evaluators.  Even though, all members had 
relevant early years, Montessori, conducting evaluations and report writing 
experiences (see appendix 3), there were two briefing sessions (four hours each) to 
get the team focused and aligned to the task at hand. 
 
The scope of the project was two ECD classes, two teachers and two respective 
teacher assistants. It was therefore decided to divide the team into pairs and have 
each pair observe one class. 
 
There were feedback sessions with the teachers and the assistants directly after the 
observations. Though not always a part of formal evaluations, it was decided that 
constructive feedback provided using non-directive approaches, in a non-threatening 
environment would be beneficial. It is important here to mention that we were 
working with teachers at grass root level, teachers who had worked very hard to 
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learn and understand how to work in this environment and de-motivating them in any 
way or form would be hazardous and counterproductive. 
 
The Evaluation Instruments 
 
These comprise five forms, all in table format.  This format was user friendly and 
served as a guide to give an overview of activities. This in turn helped the evaluators 
develop an understanding of what contributed towards the achievement of the early 
learning goals in Montessori settings.  
 
The following documents were part of the external evaluation process: 

1. Dimensions of Teaching and Learning (the classroom observation form) 
2. Montessori Activity Checklist 
3. Montessori Materials Worksheet ( for teachers) 
4. Montessori Materials Self- Evaluation Form ( for children) 
5. Guidelines for Classroom Observation 
6. Parent Satisfaction Questionnaire ( in Urdu) 
7. The Evaluation Framework 

 
1. Dimensions of Teaching and Learning 
 
This form was the heart of the evaluation process. This was the classroom 
observation form. It took into account nine areas reflecting the purpose and 
objectives in the ToRs. It was designed in table format with three columns:  
Evaluative Questions, Examples of Montessori Practice and Observer Comments 
respectively (see Appendix 4). It also included a list of Sources of Evidence. 
 
The observers were required to complete certain sections of the form during 
classroom observation and the rest after reviewing related evidence and discussions 
with the evaluation team members. 
 
2. Montessori Activities Checklist 
 
This checklist was to support the observers in their classroom observations (see 
Appendix 5). However it was found to be tedious and difficult to use and therefore 
was abandoned.  Detailed lists of Montessori activities from all the seven curriculum 
areas that are part of the project were observed using the Dimension of Teaching 
and Learning Form.  
 
3. Montessori Materials Worksheet (for teachers) 
 
To ensure that the teachers understood the use of the materials, they were required 
to complete this worksheet. (see Appendix 6).  
 
4. Montessori Materials Self- Evaluation Form (for children) 
 
Teachers were required to work with the children to help them understand the fully 
illustrated, simple “happy face/ sad face” self-evaluation form. This was designed to 
gauge their level of interest and motivation. (see Appendix 7). This activity provided 
valuable information on the impact of the programme. 
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5. Guidelines for Classroom Observation 
 
A comprehensive set of guidelines and notes were an integral part of the evaluation 
documents (see Appendix 8). These were explained in great detail at the training 
session in Karachi. 
 
The most important form is in two parts. Completing these parts would focus the 
observers on the task, even more directly. Preparing for the Observation Form (Part 
A) and Observer Preparation Form (Part B). In addition to focusing the observers, 
the information recorded will also feed into the main evaluation report. 
 
6.  Parents Satisfaction Questionnaire  
 
The Montessori school is the natural extension of the home. That is why Montessori 
schools encourage parents to be involved in school activities such as orientation 
meetings, class observations and parent teacher meetings.  
 
The parent- school partnership must be valued and as partners parents must have a 
chance to express their opinions. To find out what they think about the quality of their 
child’s learning experience they were requested to complete a questionnaire (in 
Urdu) with simple yes/no and tick box responses (see Appendix 9). The 
questionnaires were explained to the teachers who took the added responsibility of 
dividing the parent body among themselves, village-wise and visiting homes to get 
them completed. Parents who come to drop and pick up their children were handed 
the questionnaire at the school gates and some were also sent home with the 
children. 
 
7. The Evaluation Framework Form 
 
This was the master form. It was designed keeping all the specific parameters for the 
evaluation set in the ToRs (see Appendix 10). This was completed by the team 
leader using a 4 point grading scale, in the light of the feedback and data analysis (a 
detailed explanation of the 4 point grading scale is included). The information from 
this form was an important contributor to the evaluation report. 
 
After the successful meeting with the staff and management on day 1 the team was 
ready for the in-depth classroom observations. They arrived at the UC at 8:30 on day 
2. The observer teams and the classes to observe were pre -decided and with 
everything in place the day began. In the effort to record a reasonably systemic 
overview of the day, notes were taken and grids completed. The evaluation team 
looked for all possible sources of evidence and reviewed supporting documentation 
available at UC (see Appendix 11). 
 
For the purpose of this evaluation report the observations of the two classes, ECD1 
and ECD2 are going to be jointly discussed. The suggestions and key 
recommendations are also consolidated for the main findings.  
 
First Impressions 
 
Both classes followed the prescribed daily routine (see Appendix 12).  These first 
impressions are in the light of the group discussions and the collation of the 
Observer Preparation Form- part B. The perceptions formed by the observers as 
they sat down and settled into the observation mode are described in this section.  
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Both the classrooms were well-organised with high quality furnishings.  Much 
thought had been given to maintaining a fresh, uncluttered environment whilst 
ensuring a wide range of activities to attract and develop the children. The 
Montessori materials were attractively displayed, age-appropriate and accessible by 
even the youngest children.  
 
This was particularly apparent because even the youngest children were able to 
reach everything in the environment, all laid out on low shelves. Both ECD classes 
were large well lit rooms on the ground floor and the 3 to 6 year olds had ample 
space to move around within the different areas of learning, including the library 
area. 
 
The teachers were welcoming individual children who had 
arrived to school on time (38 of them only 3 were late from 
both classes).  The children knew their routines well. All of 
them took their shoes off, put them in the designated racks 
and entered the classrooms putting their bags in the frames 
provided.  The children had calm and peaceful movements 
and were engaged in quiet conversations. They 
demonstrated a secure sense of independence, evident in 
the way they entered and walked about in the classroom.  
 
The most striking feature noticed by all four observers was the fact that with no rules 
displayed (even though the children would not have been able to read them if they 
were) they sat with arms and legs folded, backs straight, no sound of shuffling feet 
and raised their hands when they wanted to speak, there was absolutely no pushing 
or shoving and most importantly, children put things back where they got them from.  
 
The Daily Routine Plan 
 
The daily routine at the UC is an amalgamation and reflection of best practices from 
the Montessori, ECD and High/Scope approaches.  A brief detail of the day’s 
activities as observed in ECD 1 and 2 is outlined below. 
 
Line Time/Plan 
 
This was the first activity for the day. The children were required to sit in a circle, with 
the teacher and the assistant to sing the welcome song. Two children volunteered to 
sing it and included everyone. A perfect beginning! This was followed by children 
reciting verses from the Quran. 
 
The teachers asked a few questions on how to behave in the classroom reiterating 
some basic rules. Children got up and demonstrated how to walk, keeping their 
hands and feet to themselves, not disturbing others. 
 
The teachers then did the name drill. Children were to get up, go to the teacher, pick 
up their name card, get a mat, spread it, place their name card on the top front and 
select material to work with. This was all done in perfect silence and effortless ease. 
It was evident that the order and beauty of the environment was the children’s 
responsibility. 
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Work Time 
 
The Montessori and High/Scope approaches are based on extensive observation of 
children, and an understanding of how children enjoy and repeatedly gravitate to 
several activities throughout their day. Active learning is the underpinning feature of 
all learning at the UC. From this learning, beautifully developed materials that 
stimulate, isolate, and self-correct a specific activity or skill are on display on the 
easily accessible shelves. All these materials are multi-sensory, and demonstrate 
concepts at all levels. 
 
The children worked on their chosen activity. Got up and picked another one when 
they were done, worked with the teacher, individually and in groups. They played 
with puppets and set them in different roles (the puppets had been made by the 
parents for a class project). Children visited the library corner, pretended to read and 
told stories to friends. 
 
At no time was there any unruly behaviour. For an hour all the children were 
creatively busy. The teachers were making their observation records and the 
assistant teachers were sitting or helping children in a calm unobtrusive manner. 
 
The sound of a gentle bell told the class it was snack time. All the mats were rolled 
and put away and the name cards returned. 
 
 
 
 
 
 
 
 
 
 
Snack Time 
 
The children got in a line and moved to the outside area, put on their shoes, washed 
their hands and sat down to eat. 
 
It has been an uphill task for the teachers and management to convince the parents 
to send a snack for their children. However, in two years there is a big change; more 
than 70% children bring snacks from home. The teachers keep the children who are 
still without snacks in the classroom, telling them stories and singing songs while the 
support teachers supervise snack time. 
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Very sociable behaviours were observed during snack time. Sharing food and 
helping each other to sit on the mat. 
 
 
 
 
 
 
 
 
 
 
 
Outdoor Activity 
 
After snack time it was time for outdoor activity. The children in ECD1 went for a field 
trip to the Khyber village to see the animals and their babies. They had bags to 
collect any interesting items that caught their eye. 
 
The children in ECD2 went outside to play. The play area was small but the teacher 
organized it well. The class was to be divided into teams and play a very popular, 
traditional game called “Kho” (a local version of Tag). The children chose the 
captains, the captains chose the teams and the game began. 
 
There were happy shrieks and laughter. No winning or losing was encouraged. The 
teams took their turns and that was that. 

 
 
 
 
 
 
 
 
 
 

Circle Time 
 
The ECD1 children returned after their village walk, with their bags and sat in a circle 
to explore the contents in the bags and talk about what they saw. The teacher was 
sadly unable to extend this discussion in a meaningful way or end it with a productive 
outcome. Many exciting comments were lost e.g. “Why wasn’t the puppy drinking 
milk?” “Why didn’t the baby cow have grass?” etc. The session just fell flat, with the 
children feeling a little lost after their wonderful walk. Nonetheless, this component is 
present within Umeed’s curriculum and will require further attention to ensure 
teachers follow through with discussion extensions. 
 
Several volunteered and the stories began. The teacher ended this activity by asking 
children questions from the stories they had told. This was clever because firstly it 
ensured that everyone was listening and secondly retelling stories is very effective 
for language development.  
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Circle time is an important time. ECD approaches are based on the proven fact that 
young children respond best when teachers use specific techniques designed to 
encourage and stimulate progress to the next level of development. Early childhood 
is the most rapid period of development in a human life. This time needs to be 
supported with more interaction and talking from the teachers to make it a 
wholesome experience. 
 
 
 
 
 
 
 
 
 
 
 
Small Group Time 
 
The teacher in EDC 1 divided the children into groups of 4 and asked them to draw 
what they had seen on the field trip. The teacher and the assistant teacher walked to 
the groups and decoded their drawing for them, writing a word or two on each piece 
of work. 
 
In ECD 2 the groups were to make trees, nests with eggs in them and cut out bird 
from cards to set on trees. Each group had a basket full of resources to manage this 
task. The children were completely involved. The teacher moved around to see if all 
was going well while the assistant over directed and interfered during the whole 
activity; even though some children did not want her to intervene. The teachers are 
required to use color construction paper to assign an equal number of children in 
each group initially. Grouping and group activities are covered in the summer time 
AKES, RCC training. However, the group formation could have been better. The 
teacher needs more practice in organizing small groups. The evidence of this lies in 
the fact that there were 2 groups with 6 children, 1 group with 4 and 1 with 5. 

The gentle bell rang in ECD 2 again and like magic the children started to clear the 
things and put them away. Every single bit of paper, twigs, leaves were picked up, 
the carpet brushed, the model trees set on a tables. 
 
 
 
 
 
 
 
 
 
Review 
 
The “projects” the children had made were displayed for all to see. The children were 
now to explain to everyone what they had created. In both classes this process was 
a little rushed and unclear. One reason for this could be the fact that the teachers 
were nervous as is very natural during any observation. The second reason can be 
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the teachers own language competence.  As a result only a few children were able to 
say a sentence or two the rest were very quiet. A review session is an important 
event and needs to be planned with clearer outcomes. 
 
Closing 
 
Now it was time to say good bye. A song to end the day, everyone shaking hands, 
getting into a line, wearing their shoes, getting their bags and moving out in complete 
order; leaving for home . 
 
The assistant teachers supervised home time and the teachers made sure all was 
well. 
 

 
 
 
 
 
 
 
 
 
 

Main Findings from the Dimensions of Teaching and Learning Observation 
Form 
 
Detailed discussions lead to un-picking individual observations and comments from 
the nine areas selected for the Dimensions of Teaching and Learning Observation 
Form. These have been consolidated in the table below. To avoid unnecessary 
repetition finding from ECD 1 and 2 are represented jointly. 
 

ECD 1 ECD 2 

Theme:   Farm 
Week:   14 
Teacher: Tanveer Jaffar Mallah 
Support Teacher: Shahida M. Ismail 
No. of children on roll: 25 
No of children present: 20    
Date:   February 10, 2011  
Time:    8:45 am to 1:10 pm   
 
Observers:  Saboohi Irtiza 
   Munirah Saleem 

Theme:   Birds 
Week:   22 
Teacher: Rasheeda Gul Khawaja 
Support Teacher: Sakina Munir 
No. of children on roll: 25 
No of children present: 21 
Date:   February 10, 2011  
Time:    8:45 am to 1:10 pm 
 
Observers:  Kishwar Hameed 
   Gulnaz Burney 

 
Impact of Montessori Practices on Learning Outcomes and the Pilot’s 
Curriculum 
 
The impact of the Montessori practices on the learning outcomes of the 41 children 
present was clearly observable. The teachers have an efficient system of tracking for 
each child, and achievement information is recorded on a regular basis. These 
records are shared with parents and other teachers. 
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The attendance and tardy record is also kept along with a file containing formats of 
letters to parents.  The teachers maintain their own reflective journals which are 
regularly read by the co-coordinator. The management has developed themes for 
each week of the academic year and the teachers follow these meticulously. The 
children’s assessment portfolios are up to date and neatly organized. The children 
are also encouraged to put in work they like best. 
 
The curriculum is High/Scope in its essence. Active learning, the whole child 
approach, the prepared resource rich environment and the notion of including and 
involving parents in the classroom are at the very heart of what goes on at the UC. 
 
Evaluation: Excellent. The impact of Montessori practices on learning outcomes of 
the children was clearly observable. The key features of the curriculum adapted from 
three different approaches, namely Montessori, ECD and High/Scope are being 
successfully implemented. 
 
 
 
 
 
 
 
 
 
 
 
Personal, Social and Emotional Development 
 
The children were engaged and settled in their classroom routines. They were 
motivated and eager and during Work Time, selected their own material and 
concentrated on the activities they had chosen. They were able to bring their 
selected material to their place mats, work with and take it back when they had 
finished to put it in its proper place. During the Work Time session there was 
complete silence in the class. Children were curious to see what others were doing 
but did not interfere at all. In ECD 2 there were two children who wandered about not 
settling on any one activity. They tried several things before going to the library 
corner and settling down with the book. 
 
The children in both classes had a clear understanding of taking turns and sharing 
fairly. There were many occasions when individual children picked up a single leaf, a 
block, a twig etc. to take it back, put it in the bin or where it belonged (the leaf was 
gently returned to the farm model). They were confident to try new activities and 
looked around to see if their teacher was there for a nod or a smile as praise. The 
girls in both classes were more talkative and vocal and were able to tell stories and 
involve the group as well. They were able to express a range of feelings and 
experiences while speaking in Urdu using several English words e.g. parrots, farm, 
cry, fish, bird, bowl, ball, game etc.  
 
In ECD 1 during outdoor activity the children went on a field trip. They were given 
bags to collect items that interest them. They went in an organized manner to the 
Khyber Village next door, touched and felt the animals and returned very happy with 
their bags full of stones, feathers, twigs etc. 
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Evaluation: Good. The children interact with each other, take turns and are 
confident about what they want to do. The boys need to be encouraged a little more. 
The teachers need to know and understand the notion of equal opportunities. 

 
Communication, Language and Literacy 
 
The children were encouraged to express themselves and contribute to 
conversations. They participated in sharing of ideas and experiences in the book 
corner, the art area and during outdoor activities, the field trip and snack time. They 
told stories in Urdu and Sindhi using puppets and many English words, played 
language games initiated by the teachers and engaged in attentive listening. They 
were attentive when their teachers spoke which was very rare. 
 
The children used the writing area and held the paper and pencil in the appropriate 
position. All the children in EDC 1 and 2 could recognize and read their own name.  
Children were observed completing stories started by their peers. They did several 
activities using sand letters and tray. 
 
The children in both classes knew the names of common farm animals, their of-
spring, the days of the week and months. The children at the UC are already 
trilingual and little masters at code switching. They function well in Sindhi and Urdu 
with a smattering of English. 
 
Evaluation: Good. Children were talking, telling and retelling stories, writing the 
alphabets in English, Urdu and Sindhi. They knew many words in English and could 
add these to their stories. However the teacher-student interaction was limited.  It 
was observed that the teachers in both classes were not able to extend the 
children’s responses in a meaningful way. This may be leading to a lack of clear 
concept development. There needs to be more use of the mother tongue, Sindhi in 
the classroom. Early Years education must be provided in the child’s first language.  
The dangers of not doing so include high dropout levels and poor educational 
achievements. Added to this is the long term decline and death of indigenous 
languages, and ethnic marginalization leading to the growth of resentment among 
ethnic minorities. Pakistan is considered to be one country most exposed to these 
risks. Coleman 
(2010: 24)  
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Problem Solving, Reasoning and Numeracy 
 
The children in both ECD 1 and 2 were working on several activities that involved 
counting and using number names.  They could count number rods, pegs, spindles, 
counters and other objects in the environment.  Many children were observed 
working with materials, especially the geometric solid, the geometric cabinet and the 
binomial and trinomial cubes. In EDC 1 they were groups playing the snake game 
and adding and subtracting with short bead stairs. 

 

 
Evaluation: Good.  Children displayed sound and age appropriate knowledge of 
working with materials. However it is difficult to gauge the specific level of 
competency of individual children.  
 
 
Quality of Student’s Learning 
 
All the children were busy and involved with the Montessori materials and learning 
tasks throughout the day. In some cases the accompanying photographs provide 
clear evidence of the quality of learning and in others the subjective opinion of the 
observers will have to suffice. 
 
The fact that children were able to talk confidently in the presence of strangers and 
be comfortable with the whole experience suggests that they were encouraged to 
speak and have an opinion. Many children volunteered and were selected to conduct 
the opening and closing activities of the day. They were able to make connections 
with the real world by doing many tasks e.g. pouring water from and into containers, 
sweeping their classroom and keeping the environment orderly etc. 
 
However it is not possible in a single day observation to comment definitely on the 
children’s learning experience. There is no evidence to suggest surface learning.  
But it can be said that there is evidence to support the fact that the teachers had 
given the children many opportunities to practice what they were to learn and had 
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learnt. Even though some of the children’s activities seemed rather mechanical and 
robotic, they seem to be having fun. 
 
Evaluation: Good. The children went about their daily routine in an orderly manner. 
Observing them work one could say without doubt that there were instances that 
reflected deep learning and understanding had taken place. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
School Ethos and Learning Environment 
 
The UC is a calm, friendly and active environment. The basic respect for each 
individual child is evident by the teacher’s gentle personal quiet attention. The rooms 
are large, well-lit and resource rich.  Everything is beautifully laid out and the 
classrooms are spick and span. At first glance it seems too perfect to be true but 
after about 30 minutes the observers realised that the children were in control and 
indeed responsible for keeping everything tidy and orderly.   
 
The atmosphere was cooperative and collaborative. Observers saw groups of 
children working cooperatively with others and an individual child working alone 
intensely. Still other children were walking through the classroom seemingly not 
engaged in any direct activity.  Apparently these children were engaged in actively 
absorbing information through observation of the children and the materials in the 
classroom. The noise level rose and fell but never in both the classes did the 
teachers have to check it. 
 
The observers noted the ease and joy with which the children work. One could see 
the intense self-gratification that the learning process affords children. The answer 
lay within the interaction process. The teachers were facilitators of the child's 
autonomous learning process. They guided rather than insisted. They prepared the 
environment, gave the child the tools to utilize the materials and then did whatever 
else was necessary to help the child interact with the environment without 
assistance. Sometimes this involved direct encouragement, at other times indirect 
appreciation, and even judicious absence. All this was happening like clockwork.  
 
Observing ECD 1 and 2 it was clear to see that the teachers’ expectations of 
children’s behaviour were understood and permeated the environment.  Children 
however, are expert manipulators, and till such time as the expectations have 
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become a part of the daily routine, they will try to see how far they can push and 
change the rules to suit themselves. No incidence of unruly behaviour was observed 
throughout the evaluation period. 
 
Evaluation: Excellent. Not a single factor led the observers to change their opinion 
about the quality of the school ethos and learning environment. 
 
Teaching for Effective Learning 
 
Children love order, they are creatures of habit, and all the teacher needs to do is set 
out very clear guidelines and expectations within which freedom may be enjoyed. It 
was very evident that the teachers had done this. 
 
The children in ECD 1 and 2 were introduced to the materials in the classroom 
through careful presentation. The teachers slowly and precisely used the material in 
its intended way, while an individual and small group of children observed e.g. 
trinomial cube, pink tower, brown stairs etc. During the presentation unnecessary 
words and movements were avoided and actions were broken into discernible steps 
in order to increase understanding and the chance for success when the children 
used the materials later.  
 
It was felt by the observers that the general speed of the presentation was very, very 
slow and could have been the cause for the children being a little distracted and 
bored. The teachers need to pick up speed and manage transitions more smoothly in 
keeping with Montessori practices. When the teacher presents a Montessori material, 
it must be silent so as not to distract from the child's learning style. 
 
The teachers were walking around, making sure that they kept their eye on each and 
every child and filling in their tracking reports. They worked with individuals, pairs 
and groups. The children had the freedom to work creatively and constructively but 
one could feel the air of discipline in both the classrooms. The teacher in ECD2 was 
aware of the two children wandering about, and allowed them the freedom to decide 
what they wanted to do (This was discussed with the teacher during the feedback 
session). 
 
During the field trip the ECD1 teacher made sure that everyone knew where they 
were going and how they were going to behave. She picked up the baby animals 
and allowed the children to come close and touch them. Upon their return to class 
the teacher, labeled each bag ready to be taken home. 
 
The teachers were setting up tasks but were not speaking as much as desired; even 
though they told stories and asked many closed ended questions. Many a times 
there were awkward silences as well. One reason can be that the teachers had 
difficulty speaking in English. They spoke only in Urdu which was observed during 
the language games and storytelling sessions. Almost no Sindhi was used by the 
teacher in ECD2 and just a sentence or two in Sindhi in ECD1.  
 
Evaluation: Good.  The current level of teacher training programmes and mentor 
support is evident from the fact that the teachers were able to manage their classes 
well. The observers learnt that the extensive teacher training provided by both RCC 
and Umeed; enabled the teachers to watch videos and have practice sessions. 
Efforts are made to ensure that the 3 languages are covered; actual days are 
allocated in any given week to their respective use. Sindhi is used by teachers 
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extensively during storytelling and story readings as a supplemental language to 
English.  During the visit the teachers were understandably nervous and tried to 
maximize English and minimize the other 2 languages, this lead them to being more 
self conscious.  

However as stated earlier the teachers need support with their spoken English. This 
is a major concern and maybe the main reason for the weak classroom discourse 
 
Managing a Montessori Environment 
 
The teachers at the Umeed Centre spend approximately an hour and a half each day 
to set their classrooms for the next day and prepare materials. This involves them 
being very vigilant and consistent. They used a calm, firm manner to manage their 
classes. This was very well managed in spite of their limited training their 
understanding that discipline does not mean being regimented and having to submit 
to the will of another. Freedom and discipline are two sides of the same coin. The 
teachers have the responsibility of setting out firm parameters and guidelines within 
which the freedom may be used.   
 
Discipline is making correct choices while respecting the environment, and the rights 
of others to function and also make choices. The children at the UC knew how to 
behave, sit, stand in line, wait their turn and speak in gentle voices. In this context, 
this would not have been an easy task, especially when the teachers have not 
experienced this from their own schooling background. 
 
The Montessori classrooms at the UC are set-up with specifically designed 
materials, taking important aspects of a child's development into account. However 
advanced teacher education courses well help the teachers even further to 
recognize "periods of sensitivity" and help children benefit more fully from them. 
 
Evaluation: Excellent. The teachers had created and managed calm, stress free 
Montessori environment. 
 
Assessment of Students’ Learning 
 
Assessment in the Montessori classroom is through critical observation, progress is 
recorded and individual learning plans devised. The Individual Lesson Plan (ILP) 
scheme is under consideration and will be in place soon. Under this plan teachers 
will be required to critically observe 4 children every day. 

The Progress Tracking System (PTS) is a handy tool that intends to help the ECD 
teachers to gauge the overall learning and academic progress of the children 
meticulously in a systematic way. The teachers focus on various aspects of the 
progress of each child on an individual level. As a result of intensive sessions on 
PTS, individual counseling and consistent monitoring and support on its effective 
implementation, the teachers are both efficient as well as comfortable at using the 
PTS in classrooms regularly. 

 The Process of using the PTS is very simple: 

a. When a certain material is presented to a child, the teacher marks a strike 
under the child’s name. 
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b. During daily observations, when a teacher notices the child is practicing with 
it, she marks another strike creating a “v” shape.  

c. When the child has mastered the material the teacher then completes the “v” 
into a “triangle” (a triangle symbolizes mastery of a particular lesson). 

d. This tracking system moves with the child from ECD 1 to 2 to 3 and then 4. 

In addition to the above when the teachers observe certain patterns in behavior, 
social interactions, physical abilities, etc., they document such observations in the 
child’s portfolio as needed.  These portfolios are maintained for each child. Regular 
review of these enables the teachers to see the progress the child is making and 
share this with parents, they are also able to identify the change in behaviors, 
explore why and discuss with parents.   

Regular verbal and written feedback in Sindhi is provided to the parents at parent 
teacher meetings and end of school term and year. In additions parents can come to 
school and inquire about their child’s progress if they feel the need. 
 
Evaluation: Good. The teachers track their students and complete their observation 
records in a general routine manner. Children are also encouraged to add their 
favourite pieces of work to their own portfolios.  
 
Findings from the Montessori Materials Worksheet (for teachers) 
 
It was decided by the evaluation team and the management that all the teachers at 
the UC be requested to complete this worksheet. The following conclusions can be 
drawn from their work 
 

1. The teachers understand the use of the material they have selected to 
comment on and know how to present/ introduce them to their children. 

2. They are aware of different ways of organisation in the classroom e.g. 
individual, pairs, groups and whole class. 

3. They can write in Urdu using many technical terms in English e.g. transfer, 
practical, hold, eye and hand coordination, etc. 

4. Their spelling and general sentence structure in English is weak. 
5. Their Urdu writing skills are adequate.  

 
 
Findings from the Montessori Materials – Self-Evaluation Form (for children) 
 
The result of the Montessori materials self-evaluation completed be the children is 
presented below. The form was divided into 7 parts covering the learning areas set 
up in the UC Montessori classroom.  
 
58 children completed the self evaluation form (the 58 children included all 50 in 
ECD 1 and 2 and 8 from ECD 3). This form was divided into the seven areas of the 
UC Montessori curriculum. There were clear favourites in the materials that made 
the children “happy and sad”. However some materials did not get a response at all. 
It can be deduced that either the illustration was not clear, the child was not sure of 
how they felt or they did not know how to tick an appropriate choice.  
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Figure 1: Practical Life 
 
Out of the 58, most of the children were happy with the Button Frame, the Shoe 
Lacing frame and the Pouring Water Activity Set. The fourth material i.e. Wooden 
Iron Board was left unanswered by them the only reason for this is that there are no 
ironing boards at the UC. This says a great deal about the awareness of the children. 
 

 
 

Figure 2: Sensorial 
 
In the materials under the heading of ‘Sensorial’, the children were unable to 
recognize the Block Shapes and Cubes on Vertical Dowel as they not seen them in 
their classroom. Their response is recorded as unanswered; while the Pink Tower 
has been appreciated by 57 out of 58 children.  
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Figure 3: Language 

 
In the Language area the children have shown unawareness and disinterest in the 
Pre-writing Board as it is not in their classroom, but a large majority seems to enjoy 
the large moveable Alphabet, Sand Paper Letters and the Sand Tray material. 
 

 
 

Figure 4: Mathematics 
 
In the Mathematics area, all children seem to like the Number Rods, Sand Paper 
Numbers and the Brown Stairs however, the Bead Frame and Single Shape Puzzles 
had a mixed trend in terms of the children’s awareness and liking as depicted in the 
graph because both materials are not in their classroom.  
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Figure 5: Geography 

 
The Geography area had only two materials for the children to decide and their 
forms show that Puzzle Maps were enjoyed and liked by most of them. However 19 
did not tick any option. 
 

 
 

Figure 6: Science 
 
In the Science area, out of the three material the Leaf and Flower Puzzles were 
favourites. 57 out of 58 children tick them.  However, they all ignored the Parts of the 
Body Chart as it is not in their classroom and they are unfamiliar with it. 
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Figure 7: Music, Art and Games 
 
The last part of the form was about Music and Art and gave four different materials to 
the children to respond to. The bar graph shows that 
 
To consolidate the findings, it is evident that children enjoy and are comfortable 
learning with the Montessori materials in their classrooms. However, certain 
materials like the Globe, Pre-Writing Board and Block Shapes and Cubes on Vertical 
Dowel may be added to the existing material to further enhance learning and 
competence of the children.  
 
Findings from the Parent Satisfaction Questionnaire 
 
Another note worthy finding is drawn from the Parent Satisfaction Questionnaire.  
Forty four of the seventy five parents (59%) returned questionnaire, although not all 
questionnaires had all the items completed. The majority of parents were happy and 
satisfied with their children’s progress, the ethos and environment of the school and 
their own role in their child’s schooling. The parents voiced a positive vote for the 
quality of the provision at the UC and the experience their children were receiving. 
 
Following is the analysis report of the questionnaire. The form was divided into 5 
sections. A detailed analysis of each section is given below. 
 
91% parents said they spoke Sindhi at home. In the first, second and third sections, 
the responses to the two questions about their child’s interest in school, 
communication with school and teacher and school are very positive. It shows that 
most of the parents are happy with the information update they receive from school. 
The responses are analyzed below: 
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Figure 8: Section I – My Child 
 

 
 

Figure 9: Section II – Communication and Information 
 

 
Figure 10: Section III – Parents and the School 

 
 
Section IV of the form talk about the opinions of other parents about the school’s 
cleanliness, its reputation in the community, extra-curricular facilities and parents’ 
contribution to their children’s school work. 79% parents were completely satisfied 
with their experience from the school.  
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Figure 11: Section IV – What Parent Say 
 
 
 
The last section of the form talks about the opportunities for parents to interact with 
the school administration. It shows that 75% of the parents feel valued and are 
satisfied with the current set-up in terms of parent-teacher meetings.  
 

 
 

Figure 12: Section V – Formal Parent-Teacher Meeting 
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Success Stories 
 
The evaluation process discovered that the project has not only impacted positively 
the quality of the children’s and their parents’ life, but has also added significantly to 
the lives of the teachers involved in the project. 
 

Rasheeda Gul Hassan Khawaja’s Story 
 
Rasheeda had never been to school, simply because there were no girl schools in or near her village. 
She was taught by her brothers and at 14 years old she was told by them that she was in class 8.  It 
was in 1996 that she heard about a training course for primary teachers being offered by the Religious 
Education Centre (REC) in her village. 
 
Bravely with another friend she set out to learn more about the course and joined it only to learn later 
that it was going to be delivered in Hyderabad (approximately 35 kms from her village) and that she 
and her friend would have to stay there for a week. Rasheeda was sad and confused at being so far 
away from her home for the first time and being with the friend did not help either. 
 
Rasheeda completed the course and came back to the village to join the CBS school now known as 
The Umeed Centre as a teacher of elementary classes. Soon she was asked to go for another 
course, this time in Karachi. Rasheeda knew she had to know more about what she was doing so she 
enrolled for the 12 week course. The course was run by AKES.P. 
 
This time she was ready and prepared for the course and staying away from home. Rasheeda worked 
hard and well, completed the course and joined the school as a teacher for the primary classes. 
 
Now Rasheeda was on her way up. She completed her Matric in 2001 and two more courses and 
several short workshops in Karachi. Her big break came in 2007 when the Umeed Centre was set up 
and she was introduced to the RF. She got a month’s training and then, in the summer of the same 
year, a two month long course on understanding the Montessori approach. 
 
This was a life changing experience, as she says,” I could see the sky. I learnt how to think”. 
Rasheeda was more confident now than she had ever been. She was writing stories, poems and 
planning tasks and activities for her classes. She had changed,” Everything has changed, I feel so 
strong”. 
 
Rasheeda continues to work at the Umeed Centre and is now a mentor to many teachers and an 
active member of PIP. She looks forward to completing her studies in the coming years. “I see a 
future for myself now. I know how the mind of a child works” She says. 

 

Shahida Mohammad Ismail’s Story 
 
Shahida completed her primary school (class 5) and never thought she would study any further.  It all 
changed when the Umeed Centre was being set-up in 2007 and her paternal uncle sent her name for 
a training programme. 
 
For the first time ever Shahida found herself sitting with other girls and learning about how children 
learn and this new world of Montessori.  The course was two months in the summer, hard work and a 
very nervous experience. As time went on Shahida began to understand more and more. 
 
“I am going to be a teacher after this. I will study and study” She said to herself every time she 
became confused with a concept. When the course was over, she joined the UC as an assistant 
teacher.  She worked along with the teacher in charge learning the methods of managing the children 
and materials.” I had never seen so many things in a classroom before. My class was not like this”. 
 
Soon there was another course. This was the PIP run at the REC in the village. Shahida was happy to 
have enrolled in it because she always thought that the parents needed to know what to do to help 
their children at home and after school. 
 
Today Shahida is working every Saturday with 5 mothers from the Khyber village. She helps them to 
learn the letters, colours and many concepts like “ in-out, front- back, up- down “ etc. “ Working with 
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mothers helps me to understand what I do even better”. Shahida continues to be an assistant teacher 
in ECD1 “I love what I do. And the best thing is that I can manage the class when the teacher is 
absent. I do really well. The children like me. All I want now is to complete my studies”. 

 
Recommendations 
 
The findings of the report highlight a number of important implications for future 
practice and suggest five courses of action.  These are in the light of the classroom 
observations, review of documents and discussions with teachers. The management 
of the UC must: 
 

1. take immediate measures to launch a programme to improving the English 
language competence of the teachers alongside the existing training 
(language in the Montessori class is an extension and a component of all 
other work. It is through the mother tongue that the child constructs his own 
speech. Language can be seen as a bridge to culture. It is therefore crucial 
that this important area is examined and appropriate steps taken to support 
teachers); 

2. develop criteria for the recruitment of teachers and support staff; 
3. explore options for quality continuous professional development (CPD) 

courses with built in follow up procedures;  
4. continue the mentor programme, (the current policy, is 2 mentors attending 

Khyber for the 3 ECD teachers; the 2 mentor approach needs to continue 
even when all the 4 classes are in place simultaneously); 

5. create an appropriate large space for play and outdoor activity (currently due 
to space issues there is no playground present. Going forward a playground 
needs to be built to meet the programmes curriculum). 

 
Conclusion 
 
The project must be described successful in many fundamental respects; that the 
enormously challenging intervention of adapting, planning, funding and implementing 
an extremely ambitious curriculum model has been achieved. This success is 
attributed to the vision and commitment of the RF personnel who have the ability to 
inspire and motivate staff. 
 
From the point of view of children, the question of whether the aims and objectives 
originally outlined were met is more difficult to say in such a short evaluation. 
However, most visible indicators point to the fact that the learning outcomes have 
been successfully achieved. 
 
From the point of view of staff, the future implementation of the aspects of the 
Montessori approach in the classrooms can be anticipated with confidence and 
satisfaction. The teachers concerned have gained knowledge and understanding as 
a result of the training they have received this year. They now require additional 
support to reflect on their own beliefs and skills and thereby most certainly improving 
their awareness of the job they are doing. 
 
In the next phase of the project the teachers must attend Continuous Professional 
Development (CPD) programmes conducted by reliable sources with built in follow 
up systems to enhance their understanding of Montessori practices and other 
generic issues. 
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The RF has made a generous investment in this project and its executive and 
trustees have learnt a great deal from the outcome of both the possibilities and the 
challenges of applying it to a deprived section of the population, a system which is 
typically only offered to fee paying students in Pakistan. 
 
The report concludes that the overall effectiveness of the provision observed was 
good, that the model of the UC is sustainable and can replicate itself and magnify. 
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List of acronyms and abbreviations 
 

AKES, P Aga Khan Education Services, Pakistan 

CBSs Community Based Schools 

CPD Continuous Professional Development 

ECD Early Childhood Development 

MoU Memorandum of Understanding 

MP Mentor Programme 

PIP Parental Involvement Programme 

PTS Progress Tracking System 

PU Project Umeed 

RF Rupani Foundation 

ToRs Terms of Reference 

UC Umeed Centre 

 
* For the purpose of this report the learners at the Umeed Centre are being referred 
to as children and students 


